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Participants’ Reflections On The
Early Educators Fellowship Initiative
(EEFI)

At The CAYL, Institutewe ask Fell ows t o bec AsarehitettsAwec hi t ect ¢
advise them to analyzetheir circumstances, advancetheir cause, act with courage, and
accelerate the course of change.

The CAYL Institute is especially grateful that so many exceptional people have shared their
time, ideas and struggles with us. We have asked probing questions and literally disrupted the
career trajectories of many early educators who have found new ways to address their
frustrations, aspirations, triumphs and failures.

Throughout this report we frequently refer to their stories and approaches. We appreciate the
honest and forthright experiences of these change-agents, especially when they took risks by
speaking their truth. All participants were promised confidentiality in exchange for their frank
reflections. Therefore, we intentionally do not identify them and use pseudonyms for all
participants in this document, except Jeff Wolff.

The following are written comments provided to us by participants:

Analyze

EEFI Fellows are supported as they analyze and reflect upon the everyday realities they face in
their local communities and in our state. They are encouraged to be realistic about what needs to
be done as well as what can be done; to adjust their work and practices accordingly; and to use
their acquired new knowledge about the science of early learning and child development. Here
is a sample of Fellows reflections about their experiences:

AnWe know so much more about what <chil dren
for them. We have a field thatés willing t
resources, primarily the financial resoust® do what needs toappen. We know how

important early education is although we early educators already knew that but now
there are resources to actually back that
are carrying this amazing responsibility yaeyare forthe most part working poor, It

does a disservic® the workers, to the familiesd to the children. | think people who

should be excited about doing this work and are excited about doing this work are

leaving the field because they cannot afford theed and they are penalized for staying

in the field because they cannot afford to
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AWe face a multitude of issuesé. |l ack of
education. As a nation we value our children so mudhygedo not provide access to
gual ity education for them all .o

iltdéds a challenging job that pays so |
that |iving on a wage from a childcare <c

NRnAs t he head Ilayflfina itdifficultitodetas wakerk. & @uiget them the
credentials that they need ém a year or two you have to replace them because of new
credentials and certifications. 0

D
o O

| t S a vicious circle. T h e taff that weacannoe v o | v i
f f r

Advance

EEFI Fellows are asked to commit to and accept responsibility for strategic engagement actions
and collaboration with others in ways that unify and advance the field and strengthen our
collective voice. Fellows are encouraged to articulate a vision and to prepare and implement a
plan for actualizing that vision; to understand the importance of affiliating with others and
assuming a shared identity to help direct the changes they envision; and to recognize the value of
aligning what they know with what they do in order to advance their cause.

AnOne of the major accomplishments was to
will benefit us all. We are working to gain the respect of the community as educational

d to keep without raising tuition and

|l eaders and are showcasing the i mportance

AThe diversity of the members of our group

have access to differingdats of our profession. We are forming connections between all
of the components needed to give evenjdca real chance at success, huild a
foundation that will bl ossom academicall

AThe most s ivegaspedt of tha Retlowghip was the rzaion that you are

not alone- your issues are shared by many! It was so gratifying to learn how eager
people were to support you and eager to remain connected. | really appreciated being a
partofagroupthatwa s o di verse and open. o

il am definitely <creating all i egsThefHeam man

Start Family Childare homes are going to implement collaboratparent meetings
starting this fall. With advocacy information from MADCA and E&tucation for All

and their supporters, the House was able to come up with a budget that includes $477
million for the Department of Early Education and Care. Amendments were adopted to
restore $5 million to the department's budget that would ensureflavding for UPK,

Head Start, and Services for Infants and Parents (Coordinated Family and Community
Engagement grants). MADCA members worked hard to advocate for the $7.5 million rate
reserve for early education and care providers which got support ftommt Hou s e . 0
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ifBecause of my experience as part of the F

Nor wel | Public Schoolsd and South Shore He
work together with a shared identity. CAYL created a welcomed and neledate that

promotes future growth in our mission to t
AEarly educators teach because they | ove <c
the differences is love. We prepare them for schoolleytea ng t hem | i fe ski

AnWhat keeps me going everyday is knowing t
early childhood educators, good role models and how to be conscious of their decisions.
|l t6s not al ways aadifferenplgcestarmdhdme buduces theyy eome f t h
from, but I 6m proud of them. o

fil think we are doing a better job than we used to. We are thought less as babysitters

now, but | think we stil!l have a ways to g
could have a redly TV show and people could watch children learning maybe that
woul d accomplish somethimg for the publico

iWe as early weducators are not gooidd at d
something we really need to be focusimy How do ve empower early educators to say
what we do is really importand?

Act

EEFI Fellows are asked to underscore their commitment to young children and the profession

through intentional and confidently displayed personal and collective acts of courage; They do

“The Right Thing” and display courageous act
character in the midst of and in spite of criticism and efforts to intimidate, negate, and isolate

them. They defy t he * o dsdhsolighacts) whichoinhprove sutoames | and
for young children. Here are some Fellows' reflections:

AiThe training presented to 50 South Shore
valuable training due to what I | earned a
approaches and ra committed to amnfbias education & providing antias
environments in our EEC programs at the Y. Family engagement has always been a
critical component to our programs. Also mentioned most recently we attended the
Strengthening Families training ancave adopted the 5 protective factors of: Parental
resilience, social connections, knowledge of parenting & child development, concrete
support, social/lemotional competence of childrdowever Dr. Mapp gave me a new

way of looking at family engagement &asb to promotevell beingfor those families we
serve. ltds critical to our Y mission to
relationships with families (& see positive outcomes for children). We offer so many ways

for families to engage in olEarly Learning programs...tons of time & effort is involved

but the results are worth its weight in gold! Our program serves many different cultures

and families, which also includes our program staff. As we have become more
knowledgeable about the vans aspects that have been discussed we have started
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revisiting how we do, say, and ask questions and approachmaéhts and children as

a whole. My approach with families has been affected by the CAYL coursework including

meetings and our South Sharee am conf erence call discussi o

AAs a team, we continued our action pla
for early learning in our district to also include standards based learning, the role of
development and learning centers. This distan also revealed the need for further

n (

supports across all classrooms in professional development and student and professional
resources. As a district we have begun to acquire some of the resources needed, made

the first in what we hope will be manyopessional development videos focusing on an
effective early learning activity, and continue the discussion of further professional
devel opment opportunities needed. 0

AiWe have decided to partner to address our transportation and group admission issues

asit relates to field trips and expanded learning opportuniigswe start the summer
season.Working together we can expand the learning opportunities for all of our
children. We are also looking to address the biases and bigotry that still plague our

chidren in the school system and the communi

Acceleration

EEFI Fellows are encouraged to scrutinize and take advantage of every opportunity that comes
their way and use it to accelerate their efforts to create positive change for both the field and for
the children and families we serve. Fellows attach urgency to their efforts and keep it moving.
“Never |l et wup” is their operating motto.
which help sustain and encourage them while on their journey, and enhance their sense of
belonging to something important. They document and communicate their successes with each

T h e

other and the community atl ar ge and seek opportunities to -

reflections from Fellows:

A We h a vishedeaskindergdrten subcommittee drihcipal leadership group for
early education. From the discussions and needs of this group along withmilg ti
presentation of Debbie LKeenan we are embarking on the process of crafting an Early
Learning vision.Moving forward we will continue to build the common language and
understanding through readingnd further research. We are also expanding the
stakeholders that are part of the group creating the vision to include parents, upper
administraton, communityliaison, andPreK representatives. As part of our summer
leadership we are hoping to invite Dr. Karen Mapp to share her work on family
engagement and kick off our Early Learni

AAs a result of the Fel |l otweshhdhighooddDirestors, i c t
ELL support specialist, Language and Literacy Coordinator, Principal and Assistant
Principal embarked on a discussion of early learning in our district. Many voices were
at the table. We were able to take this discussion amdleauning and bring the
information back to a larger group of stakeholders including teachers, literacy specialists
and upper administration. This is a stance that is new, at least within the past 10 years,
to our district.o

ng
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Al net wor ked dwow hHave 8onspaet comthce witla the@ne person, we

are actually sharing our waitlist with each other to help meet our enroliment gbals.
had great conversations with many people regarding what we are doing and even gave
each other reassuranceandgug st i ons. 0

AAs a resul t of weareiable tp @eate a commuaiyde tamily evene

where we were able to give parents experiential activities to do with their children, speak

of healthy nutrition, discuss child development and inform tbéreome community
resources. We disseminated all of that informatoh | whil e having fu
watching puppet shows, exploring a fire truck and race car, experiencing the New
England Aquarium tide pool, and getting involved in a STEM magic show! |o@al

grocer donated a healthy snack of bananas and bottled water. All areacbddiiood

centers participated. W had a few family childcare providers, a kindergarten teacher

and the Ayer Public School program donated

AMy t eam wanmased ot profgssionals serving young children in difference
capacities within the same community. We each brought something unique to the table,
which made our partnership a rich and educational experience. Working together we
came up with how we willse the knowledge shared at the seminars to best serve our
community. | think we all learned something valuable from each of the different guest
speakers and will now be better prepared to promotemased environments rich with

a sense of the importancoé family engagement that will optimize all students' success
with reaching the standards. o

The Impact of CAYL

In their evaluations, EEFI Fellows often speak highly of the impact of The CAYL Institute on
their work:

AThe struct ur e hpfvastustieerightAhid for Brydné vahaissin the

field of education. We got ttp-date information. We were able to sit in the regularly
scheduled location meeting time with a patient facilitator and talk about what was close to
our hearts. You know,don't believe that anybody goes into the field of education to get

rich. They are going there to do a really good job so we got to talk about the work. We got
to say what we truly thought and not feel uncomfortable about it or that there may be
negative epercussions. We are all somewhere on the learning curve around every piece of
this learning (about early childhood). So some new parts of it are better than others and we
were able to share that knowledge and experience without having to put up shields an
without having to consider our words really carefully because they may come back and

haunt uséit was an authentic experienceé |t
who are having the same experiences and really talking and finding solutieash
ot her. And, you know, when they talk about

]



Al found participating in this Fellowship t
return to the classroom after 9 years of running my family childcare business |

feel like | havea renewed sense of what makes for excellent teaching. | look

forward to applying what was shared during the different seminars and | feel

better prepared because of my participation in this experiénce.

Al am truly appr eci dendthe €AYd fnstitute. dhamkp por t uni t vy
you very much for selecting me to be a part of this wonderful program. | hope

this will continue to grow and we can make a significant difference in the lives

of children and families through a collaborative leadership model.

AThank you for a rewarding and inspiring ex
Fellowship, and | feel that future Fellowships would be even more inspiring
toward action. o

ARThe CAYL experience was more than | could
formed n this confidential and committ@dmmunity are invaluable to mehank you so

much for including me in this rewarding professional experie@re of the most

important[things | learned]and something | will never forget is this:

O0The gap betweenvisiennd real ity is the place where yo
visionel promise you | willl!o

Al would |l ove to share that with each year
confidence and | am so grateful of the opportunity. | was once asked wbenel Imy

Avoiceo in early childhood. Il am still gai

stronger. Valora and all of the CAYL team are so welcoming, approachable and helpful.

It has been an honor to work with you! | am hoping to have this tpptyr again next

year. | am detenined to get our local schoolrfAcipal on our team and have already

been approached by a family childcare provider who hopes to join us if it is available next
year . o0

nl feel extremely pr mportantgmuediheterperiereesprar t o f
learning was enormous and | hope to use all that was shared on the 4 wonderful Saturdays
to help my community to take ACTION.

| am an Architect of Change

| am an Early Educator

| take Action
|l ask I mportant Questions. 0
AThank you for this incredible opportunity

from the knowledgeable and powerful speakers that attended. As a family childcare
provider | often feel like | am on the edge of the educational system. Whileated &s a
"babysitter,"there are times when the public does not realize all that we do when we work
with their children and may trivialize all that we do. Thank you for including all the
educators working with children. o



Al am grat ef ul tunithta partidipatd ia tde CAYiLe~ellowstppol tooked

forward to the Saturday meetings and enjoyed the reading assignments. | especially liked
getting to meet so many people from other sectors. | hope there will be more opportunities

for us to reconnectas Fellows. Thank you for the careful planning and the excellent
speakers you had present. Valora Washington

AThank you again for a memorable experience

continue in our SouthtfSor e communi ty. To the better ment
AThank you again for a very informative and
the insights we gained to help move our vVvis
Al candt wai e apantoftha grogram. yt s sorenetgiaing and we need to
bottle Valorabés passion and energy. Why no
philanthropists heaour stories and the work we do?

AAl t hough we stil] have Igthé pointisthé prosesshks t o do
been started thanks to CAYL. We continue to have rich conversations and use each other

as resources and experts in the field. o
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Introduction

Why is there a Fellowship for early educators?

Early care and education has evolved from a relatively invisible enterprise to a field on the cusp
of being recognized as providing a public good for all children. The early years are now
understood as being learning years that can change the life trajectories of children and families
while fueling a state’s economic growt h.

An explosion of research in neuroscience and other developmental sciences shows us that the

basic architectureofac hi | d’ s brain is constructed through
birth and continues through adulthood. Like the construction of a home, the building process

begins with laying the foundation, framing the rooms and wiring the electrical system in a

predictable sequence. Early experiences literally shape how the brain gets built. A strong

foundation in the early years increases the probability of positive outcomes. A weak one will

require remedial education, clinical treatment or other interventions that are less effective and

more costly than providing crucial brain building interactions early in life.

The interactive influences of a child’s genes
The active i ngr edi eraldtionshigs withitheaduft @regivarsenthand r et ur
family, community and care and education program. Like the process of serve and return in

games such as tennis and volleyball, young children naturally reach out for interaction. These
activities”atheablrgai hwby creating connections
when adults respond and the interaction goes back and forth, much like a game of tennis.

Chronic stressful conditions such as extreme poverty, abuse or severe maternal depression--what

scient i st s now c-adisrupt the arahitedtuce of she develapiagbrain. This can lead

to lifelong difficulties in learning, memory and self-regulation. The neurological response to

toxic stress never goes away, with costly consequences for both children and society. When you
understand the sequence and process by which
wiser to start every child out strong. Trying to change behavior or build new skills on a weak

foundation requires greater effort and is less effective than providing brain building interactions

and environments early in life.

I n order to effectively support children’s br
of child development across early learning and elementary education. With regard to this, there

exists concern within the field about three key issues: 1) alignment between public schools and

other community based or private programs that serve children, 2) the varied and fragmented

sectors (various sectors Head Start, family childcare, public schools) and 3) meeting the needs

and serving the “whole” child. The caend | | enge
education field to take collective responsibility for building a 21% century educational system

that includes all children beginning with our youngest citizens.

A Y —



To improve developmental outcomes for all children, early learning must be strengthened in
whatever setting it occurs including elementary schools, childcare centers, and family childcare.
In Massachusetts we are working to:

1 Strengthen the alignment of standards and assessment for children from birth through Grade 3;

1 Provide professional development opportunities to Principals and administrators who are
leading programs in schools or community settings with children birth to age 8;

1 Develop additional whole community systenagsigned and devoted to the education of all
children birth to age 8; and

1 Support the field in collaborating and developing unified policy and program strategies to
benefit all children.

Leaders must continue to develop their skills and knowledge base with respect to vision,
pedagogy and practice, supervision, family and community, and policy perspectives relative to
the education of young learners. Critical to building a system of early care and education is
aligned strategy and planning from the prenatal period through age 8, which address the
following areas'":

1 Mechanisms for cross-sector alignment (Governancestrategic plans)

1 Administrators and Leadership Quality (Leadership is inclusive/facilitative and focused on
instruction)

9 Teacher Quality and Capacity (Focus on credentials and professional development;
professional dispositions; professional community)

1 Instructional Tools and Practices (Curriculum content; alignment of standards and
curricula; pedagogical methods)

1 Instructional Environment (Studenicentered learning culture (classroom and school))
9 Data and Assessments (Data and assessment used to improve instruction)
1 Engaged Families (Families and communities engaged in student learning)

1 Transitions and Pathways (Focus orc_h i | dnowemeditghrough the continuum)



The Early Educators Fellowship Initiative

With these ideas in mind, the Massachusetts Department of Early Education and Care (EEC) as
lead agent and in partnership with the Massachusetts Department of Elementary and Secondary
Education (ESE), hired The CAYL Institute to envision and coordinate an Early Educators
Fellowship Institute (EEFI) series for elementary school Principals and directors or similar
leaders from community-based providers in the mixed-delivery system of early care and
education (e.g., family childcare, Head Start, early intervention, Coordinated Family and
Community Engagement networks, group childcare programs, etc.) CAYL and EEC first
launched the EEFI in the 2010-2011 academic year, and offered it a second time during the
2011-2012 academic year.

This report is based on the third year of the Early Educators Fellowship Initiative (EEFI), which
ran from 2012-2013. In year three, EEFI consisted of four in-depth professional development
meetings for a cohort of select Principals, community-based directors, and other similar leaders
in the field (*"-BF#sIEEFHhedopigswereasifolowst he 2012

1. Building Anti-bi as Educati on Pr o guithdDeblsielLeeKebnen Leader '
2. The Role of Family Engagement from Birth to Age Eight in Promoting School Success
with Karen Mapp
3. Individual Development for Early Educators: Taking Early Learning Standards From
Theory to Change to Practice with Sharon Lynn Kagan
4. Using Assessment to Individualize Teaching with Jacqueline Jones

Each meeting provided eight hours of instruction in a daylong meeting format. In addition,
Fellows were requested to meet in their community teams at least once in-between meetings.
The EEFI targeted leaders throughout Massachusetts, prioritizing Principals and staff of Level 3
and 4 Elementary Schools", and also included proportionate numbers of representatives from
Head Start, family childcare, center-based care and other programs. As a statewide initiative,
this Institute builds a learning community and a sense of shared purpose, identity and
responsibility."



Building momentum and taking a stance

In Massachusetts, the statewide team approach is advancing the field of early care and education
by building momentum as early educators take a stance in their own communities to make a

difference for children and families. We ask early educatord to be
Foll owi ng our three years of efforts we have
pathway—we cal |l t hi s pat hway b e’ddlows buitd m@anenturth Ar c hi

and take a stance when they analyze their situations, advance their knowledge, act with courage,
and accelerate their impact.

o Architects of Change analyzethe realities they face and understand the world as it is,

not as they wish it to be. Analysis requires us to be reflective, to be knowledgeable of
the science of early learning and child development, and to acknowledge the imbalance
of power and the places that hurt.

Architects of Change advance air cause by accepting responsibility for strategic
engagement. Knowing exactly what we are doing and keeping the vision front and
center, binds us together as a significant force on the move.

Architects of Change act with courage and confidence. Our commitment to young
children and our profession makes us persistent and steadfast in our work together. Our
strength of character makes us resistant when we must be so.

Architects of Change acceleratethe efforts to create progress at every opportunity. We
stick together, use the circumstances in front of us, and focus on the change at hand that
can make a positive difference in the lives of young children and the people who work
with and care for them. This gives us traction and we keep it moving. We know that
for young children and early educators in our state, there is no end to the supply of
opportunities to make progress and create change.

f
t
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Overview of this document

This document presents:

T Informati on ab o uhtnget patevay: adalyze, hdvance acttarsl o f C
accelerate.

9 Samples of the work of early educators in Massachusetts as they build momentum and
take a stance to advance the field and improve the lives of young children.

We hope that you find this sampling of stories useful as you consider ways in which you can
work for your children and for our profession.

Sincerely,

VAP, QM

Valora Washington, PhD
President
The CAYL Institute




Part |

ANALYZE

We Must First Think and Reflect
AThere iIis nothing to fear except the g
the persistent refusal to analyzet he causes of hap)

-Dorothy Thompson



In the Early Educators Fellowship Initiative, we first encourage Fellows to think and reflecbn
the information that they are learning and sharing. Analysis, we believe, consists of both facing
reality and deepening our knowledge base.

Reality: Face it!

We realize that we face persistent and dominant realities that encumber our children, our field,
our nation, and our state. Being willing to face reality is an ancient wisdom that has been carried
forward as a key leadership principle of the modern world. Jack Welch, former CEO of General
Electric, used the following mantraasac ent r a l part of hrFaxeréabtyader shi
as it is, not as i tYouwaanst Oor as
"~ change what you do not face.

Given this wisdom, it is imperative that we look
dispassionately at the status of young children in the state
. of Massachusetts and the role of early educators as it
relates to their status. Our look at current realities for
young children is a matter for deep thinking and
reflection among us, and cannot be quickly brushed over
or approached too casually.

In Massachusetts today, as in other parts of the world, we

find that there are basic changes in the very nature of

childhood itself. The nature of play, along with wider

exposure to media and changes in parenting, have all

influenced common understanding of what it means to be

achild.®* For a new generation, nat
than reality. Increasingly, nature is something to watch, to

consume, to wear—to ignore.”"

There is substantial evidence that opportunity and achievement gaps emerge early in life,

certainly before age two. The early onset of disparities becomes public at school entry. While the
nation intensifies its focus on schidreodre r eadi n
considered “not r Allofithest issdestighlightithe cditeeal rgleaof thee n .

early educator’ sfforts to alleviate educational disadvantages as early as possible.



As we think, reflect and analyze the circumstances for young children and for early educators in
Massachusetts, we see persistent realities that must be faced as the first step toward change.

Accept reality. Take a col d, har dThedworbof at wha
early educators matters enormously as familial, academic, and emotional support systems. As

illustrated by former elementary school Principal Jeff Wolff, even when the environment for

young children seems stable and effective, there may be unexamined opportunities for growth.

As we listen to the voices of CAYL Fellows, we realize that facing reality can be difficult.
Sometimes reality seems overwhelming. You can feed a hungry child, yet dozens more remain
hungry. You reach out to a newcomer from another land, and administrative hurdles make it
difficult to get them the help they need. What can you possibly hope to achieve? Changing
realities cannot be assumed as an inevitable consequence of either time, or a better economy or
changing demography. Facing reality is the beginning of the journey — and we acknowledge that
analysis can be a painful beginning as you examine your own community policies and practices,
or the level of collaboration among educators from different sectors in your town.

Respect our knowledge: We know more than we do!

AWe cannot | ive only for ourselves. A
fellow men; and among those fibers, as sympathetic threads, our actions
run as causes, and they c¢come

- Herman Melville



The CAYL Institute strongly encourages Fellows to deepen their knowledge base about the field
of early care and education. Further, we ask Fellows to reflect on the alignment between our
programs and our knowledge base. Then, each Fellow is asked to identify areas for further
learning.

We clearly remember President Barack Obama’s
He stated:

Study after study shows that the sooner a child begins learning, the better he or
she does down the road. But today, fewer than three in ten 4-year-olds are
enrolled in a high-quality preschool program. We know this works. So let's do
what works and make sure none of our children start the race of life already
behind. Let's give our kids that chance.

Indeed! Faci ng real ities of our field must be groun
considerable evidence that, as early educators we have significant knowledge about both what to

do for the success of all young children and how to do it. One example is found in the Boston,

Massachusetts Public Schools (BPS). BPS used several strategies including modifying literacy

and math curricula; direct in-classroom coaching over 3 years; consistent and targeted

professional development; NAEYC Accreditation Self-Study and Assessment process; CAYL

professional early childhood Fellowship for elementary school Principals; and literacy

assessments for PreK following through to second grade. All together, the data from the study

showed that providing high-quality early childhood education is entirely doable in a large public

school district and in a relatively short period of time (2 years). Mixed income classrooms may

vi

play a significant role in"lifting all <childr

Nevertheless, as we reflect on the alignment between our programs and our knowledge base, we
often discover huge gaps. Too often, young learners face inadequate access, unaffordability, low
quality and poor alignment in their early education program. For the early educator there exists a
fragile workforce that is not effectively organized to speak for either itself or for the children and
families it serves.

As a profession, we know more than we actually do. Therefore, there is a sense of both
celebration and uneasiness in the field today.

Fellows analyze

AYou are a product of your environmendi
will best develop you toward your objective. Analyze your life in terms of its
environment. Are the things around you helping you toward success - or
are they holdingyoub ac k ? 0
-W. Clement Stone



Fellows analyze and reflect upon the realities faced locally and globally and recognize the

“worl d” is not the way they wish it to be. T
as what can be done and adjust their work and practices accordingly, utilizing their knowledge of

the science of early learning and child development. Here we offer reflections from Jeff Wolfe,

the higher education team of participants and a team from the Cape Cod-Southeast area.

Jeff Wolff

Jeff Wolff knows that early educators must endure and persist in making positive change for

children and families. He was an elementary school Principal in Millis, Massachusetts, and

toward the end of his tenure, he began the quest to increase his knowledge of how young

children learn. An integrated preschool was developed in his school and he was learning about

NAEYC accreditation from the teachers. He pa
Fellowship and Early Educators Fellowship Initiative and visited multiple early childhood

programs across Massachusetts. This new dimension to education interested Jeff. He began to

deepen his engagement within the Millis community and networked with the local childcare

providers, becoming part of their Community Partnerships for Children. One thing led to

another and next, Jeff had engaged the Superi

accreditation standards and increasing early childhood programming in the community. He

networked with the police and fire departments, teachers, and parent organizations to bring a

chiidcare program to school grounds. This progr
departments and also some of the families in the community. Success!
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Today Jeff has retired from his career as a Principal and yet the early childhood programs
endure. Following his retirement, he served a brief stint as Executive Director of the
Massachusetts Head Start Association. Jeff is building new connections and networking across
the state to increase quality for young children. He is looking for innovative linkages with
higher education to help early educator/students to develop professionally and complete
bachel orproggamsd egr ee



Higher Education Team

The Higher Education Team was composed of educators and administrators representing public
and private two and four year institutions of higher education, educational readiness centers, and
policy setting organizations. Individually and collectively they have expressed broad based
concern for the early childhood education field and its future while recognizing the important
role that they as well as their peers and students could play in shaping and improving that future.
Their experiences as professors and administrators of early education teacher preparation
programs provide the context behind their thinking and analysis of the dominant realities facing
the field, as well as their thoughts regarding potential solutions. The team observed that:

In terms of licensure, elementary education is a dominant theme;
Early childhood educators’ professaeonal de
scarce;
A smaller number of two year students are advancing to four year degrees;
Early childhood dialogue is almost exclusively preschool centered;
Conversation about infant and toddler care and development is muted;
There is a fundamental misunderstanding among educators and administrators regarding
teachers’ role in early childhood education and how learning experiences for young
children should be provided (not elementary pushdown);
1 There is a heavy preponderance on the academic side of child development and bias
against a whole-child developmental approach, which is seen as less rigorous;
9 There is a need for more conversation and training around quality early pedagogy — what
it |l ooks |li ke and how its’ i mpl emented in
91 There is a need to eliminate the divisions between two and four year colleges around
degree granting options and reciprocity and between public and private preschool
sectors relative to eduaadtors’ early child
1 The level of respect for private sector preschool teachers needs to be increased; training,
preparation and skills need to be elevated.
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While the individual team members had known of and in some instances worked with each other
in the past, the Fellowship represented one of the few times they had been able to cohere in an
intentional and purposeful manner to discuss issues and concerns so near and dear to each of
them. One of the participants remarked:

This Fellowship allowed the group to talk in a way that has never
happened before. The ability to build a strong understanding and
appreciation between the two and four year public institutions has
been extraordinary. We now have in place a team that will continue
to work to build friends and bring a strong message to others about
needed changes in teacher preparation, this would have never
happened without the CAYL Fellowship.



Their work as a team was solidified during the Fellowship experience and as a result they were
able to vision and articulate a plan for an enhanced teacher preparation system inclusive of the
following goals:

1 Develop a plan of action to strengthen early childhood programs in public institutions
of higher education;

1 Inspire institutions of higher education and Readiness Centers to be responsive to the
unmet needs of the early childhood workforce; and

9 Plan a meeting of institutions of higher education and Readiness Centers to present
possibilities for removal of barriers to degree attainment.

Southeast and Cape Cod Team

A team from the Southeast/Cape Cod area was comprised of Center Directors, Early Education
Coordinators, Principals and lead teachers working with pre-school aged children in both public
and private settings. They became involved with the Fellowship to increase their knowledge
about Ma s Goe Stémdardsand ¢xglore new methods of advocating for Early
Childhood Education services that support their children. They represent a community with a
high immigrant population with diverse cultural and language (i.e. Nepalese, Haitian Creole,
Spani sh) backgrounds. One stgamntmamhaer a' “gah eav
the Department of Elementary and Secondary Education as 95% of the children in the school are
eligible for reduced lunch, 50% of the families are non- English speaking, and 35%-50% of the
children are second language learners. Team members and their school systems have identified
and are struggling to address on a daily basis many realities, which include, at a minimum, the
following:

1 Children suffering effects of stress and trauma exhibiting behavior problems;
1 Children living in unsafe, challenging living environments;
fSchool systems’ | i minmmendate 8ldoki of intetprgtersywith e ngage a |l
parents;
9 An overdependence on educational systems to address social, health and other family needs;
1 A lack of resources to support academic needs of students and/or provide access or entry
into pre-school settings for all children in need; and
1 A lack of community services to address the number and complexity of problems facing the
families (i.e. mental health, substance abuse, domestic violence, housing, employment,
disparities with respect to language, culture, and race, etc.).



As educators they recognize the limitations of
what they can do but yet team members have
been extremely resourceful and creative with
respect to meeting the educational needs of their
children. They have taken steps to ensure that
children see their schools as safe places and
relatively stress free environments. They have
adopted successful strategies for communicating
with their non English speaking students by
utilizing such tools as sign language, pictures,
board making, acting, modeling, pre-reading
ready books, etc. They have been able to
engage translation services for some of their
families as well as coordinate the delivery or
access to necessary social and health services.
They have also petitioned their programs and
schools to hire more teachers with second
language speaking capabilities. In some
instances home visits were initiated and family
social workers made available to help and
support their families. They have coordinated
service delivery across communities and in
some instances shared resources wherever the situation allowed.

The Fellowship program provided the team with concrete information that was of immediate
benefit and could be integrated into their programs and planning.



PART I
ADVANCE
We Must Plan and Prepare

fMAs we advance in life it becomes more and more difficult, but in fighting
the difficulties the inmost strength of the heart is developed.o
-Vincent Van Gogh



In the Early Educators Fellowship Initiative, we also encourage Fellows to plan and prepare.
Advancing requires that we articulate a vision, assume a shared identity and actively align what
we know with what we do.

Articulate a vision

A vision declares and defines our destiny, intentions and expectations.
It is our vision that enables us to see the difference between what is and
what could be. It is the source of our planning and preparation. The
work beginswith a strong vision that moves us to change the reality
that we face. We must clearly articulate our vision-- and we must do so
before any of the circumstances have changed! A vision defines the
results we anticipate.

What are our intentions as early educators? What results do we
anticipate? What consensus will we mold? What is the reality that we
confidently create? And move toward? What is our destiny

" Change is not an option. Our field is in a period of important and
significant transition. Do you see it? Are you ready for it? How are we as a profession going to
look as a field in five short years from now? We see the dramatic changes that are barreling
toward us. These changes will impact our work and our children for years to come. Will you
simply try to survive the change? Or, will you work with others to thrive with a vision that
creates a new reality and changes the rules of the game? How can we rise to the occasion and be
leaders and Architects of Change? Vision, we believe, begins when we declare our intentions
and find ways for our individual and sector intentions to cohere.

Many early educators begin their journey in the field because we care deeply about young

childrenwear e drawn into the wonder of wsaeei ng t he
delighted and engaged in the company of children; and we feel an inner calling to serve. Ask

yourself:

What moved me to become an early educator in the first place?

What still calls out to my heart and my mind?

What brings me moments of joy in my daily work?

What motivates me to stay in the early care and education field?
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Assume a shared identity

To achieve success, we must affiliate, belong, and connect with each other. We are all early
educators. We identify as such and unify our efforts to be a force that can lead and direct the
changes we need. We gain power when we work together as one distinct field of professionals.

At the CAYL Institute we emphasize the fact t
advocate that being an early educator is our shared identity whether we work in a school, a

childcare center, Head Start, in family childcare or another type of program. Yet because of

differences in history, funding, professional preparation, our attitudes and all the other factors,

there is all too often a great deal of suspicion, tension, non-communication, and

miscommunication among early educators in different settings. This is not a best practice in the

interest of children. Yet the challenge of unity persists. If we are to effect change for children

and ourselves, a vision of shared identity is essential.

In other professions, we see that people typically identify with something that is bigger than just
one person or sector. An attorney identifies with the legal profession as a whole whether
employed in its corporate or public defender sectors. A physician identifies as a doctor whether
a pediatrician or general practitioner.

In our view, an early educator ought to identify as an early educator whether a public school

teacher or a family childcare provider! Our sense of a shared identity is important in two

additional ways: it can help us to counter the isolation, silos and sense of low prestige that many

of us experience. We have to learn to lead together, not simply advocate for our own branch of

the tree, if we wish to be architects of change. Also, consolidating our identity as early educators

means looking closely at the attributes that make us whoweare--our fi el d’ s di sti nc
competencies, contributions and capabilities. These are the attributes that distinguish us from a

good babysitter or loving grandmaother.

Align knowing and doing

Our commitment to young children helps build our competence as early educators. We are
highly informed in the science of early learning and child development. When our practice is in
sync with our core knowledge base we strengthen our professional character and we are fully
prepared to advance our cause. EEFI presents a forum where we can examine our practice and
align it with the latest research and best practices.

As early educators we are more likely to succeed when we use and build from the unique skills
we already have and when we can align knowing with doing. We cannot be change-adverse. In
addition, we must be willing to speak up and build from the knowledge and skill that is familiar
and already tested. Several qualities support us as we close the gap between what we know and
what we do: personal conmitment, competence, character, and courage.



Fellows advance

Fellows commit to and accept responsibility for strategic engagement actions and activities with
others that unify and advance the field and strengthen its collective voice. They understand the
need to articulate a vision and to prepare and implement a plan for actualizing that vision; they
understand the importance of affiliating with others and assuming a shared identity to help direct
the changes they envision; and they recognize the value of aligning what they know with what
they do in order to advance their cause.

Northeastern Massachusetts Team

A team from northeastern Massachusetts was
comprised of educators and administrators
representing a variety of roles (Early Childhood
Directors, ELL support specialist, Language and
Literacy Coordinator, Principal and Assistant
Principal). With enthusiasm and intentionality they
entered the Fellowship eager to learn and committed
to the idea of acquiring additional skills and
knowledge which would be helpful in advancing their

; systems’ strategic plan and
came from a system, which is actlvely engaged in a visionary, community driven, collaborative
and strategic educational planning process focused on improving its K-8 educational program.
The Fellowship experience offered team members a unique opportunity to develop an action plan
(i.e. developing a vision statement for early learning in their district), which could help
strengthen and accelerate actualization of their syst e nvision. As a team, they were able to
expand discussion of their current needs and devise strategies for implementation of the districts'
strategic plan objectives and benchmarks. In addition the Fellowship helped them generate
thinking around how best to address those needs; meet and/or refine outcomes; develop the
action plan; and, initiate next steps for the future.

The Fellowship was successful in helping them reach both their individual and shared system
goals as well as building and strengtheningthe i r capacity as a team and
Ch a n gQmne participant observed:

Through the instruction of the keynote speakers we are beginning
to develop a shared language and shared understanding of the
current state of our district in terms of a vision, anti-bias
programming, family involvement and assessment and possible
next steps to strengthen those areas. As middle management, our
challenge is to bring our upper level management on board with
the same language and understanding to move a vision forward.



The team is well on the way to advancing their work and reaching their goals. The Fellowship
experience helped solidify their thinking about how to better define and communicate the role of
early childhood programming in their district; how to recognize and plan for resolving
challenges; and how to augment their thinking about the development of existing and future
programs and services to be offered in their system. Examples include:
1 Establishment of a kindergarten subcommittee and early education Principals ’
leadership group tasked with crafting an early learning vision statement and plan;
1 Expansion of the stakeholders that are part of the group to include parents, upper
administration, community liaison, and pre- K representatives;
Invitation to Dr. Karen Mapp to their summer leadership program series;
Strengthened professional development opportunities and provision of new
resources (i.e. publications, videos, presenters, etc.) to staff throughout the
upcoming school year;
1 Creation of their first professional development video focusing on effective early
learning activity;
1 IntegrationofDr . Jones’ s “ Do c u meSiage&ycle’o na nAds sheesrs r
views on using assessments to individualize teaching into the early learning
district vision; and
1 Dissemination of learning and critical information with a larger group of
stakeholders in their system including teachers, literacy specialists and upper
administration.

E |

Public School Preschool Teacher in Western Massachusetts

Jenny is pre-school teacher working in a public school setting. She was a member of a team from
western Massachusetts. Her hopes for the Fellowship were to form a stronger collaborations
with her colleagues, to be inspired to become more proactive in her chosen field, to learn ways to
better align pre-school education with the primary grades without losing the essence of a
developmentally appropriate pre-school program, and to learn more about what is happening in
the field. Her overall goal was to gather information and knowledge that could assist her efforts
to strengthen early education programming within her program and community.

She and her team were able to develop and implement an action plan, which provided immediate

benefits as well as longer term implications for improvement and success. A specific example is
related to the area of assessment. Dr. Jones
and focusing thet e a timdughts around assessment, as it is an area they had struggled with for

some time. Jenny notes that in the eight-year period she had been with the district, a different

assessment tool had been introduced almost yearly as a result of either state or grant directed

initiatives. Included in that lineup were the Early Learning Accomplishment Profile —

Diagnostic, Creative Curriculum, the HELP, the Battelle Developmental Inventory, CLASS,

ECERS and currently a second attempt at Creative Curriculum. The bar and requirements for
assessment kept changing butnd i“nagheyr’i nagl wgauyess trie
as did questions about how to use that information in a manner that would benefit the child.
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The team developed an action plan that addressed those questions as well as others. It includes:

T

Crafting a set of guiding principles (questions) that can help them make informed,
grounded decisions about the goals and utility of assessment, the testing tools
chosen and their applicability to child development and best practices;

Ensuring that ongoing professional development opportunities around assessment
are offered both to ensure reliability of reporters and to increase understanding of
objective observation, data collection, testing tool limitations, and methods for
combining multiple pieces of information to form a picture of the whole child;
Initiating conversations within the district about the development of standards for
preschoolers that are balanced, meet program needs, satisfy state expectations,
and are true to what they know about how children learn and grow;

Reviewing the Eliot-Pe ar son Chi | d r-Bias DosumeStatibno o |
Framewor k” and determining how be
Investigating and initiating additional methods for maintaining diversity while
meeting program needs (an inclusive special education program with play
partners who model strong language and play skills);

Exploring ways to mov®&owbohe Scdihhowod
|l evel to the advanced | evel eAcidema
Parent Teacher model;

Shifting thinking from a school-centric (we are providing this for you) to a
partnership centric (what can we do together) environment; and

Expanding opportunities for engaging and connecting with families including
providing time for home visits, evening visits, transportation, and childcare.
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PART Il
ACT!
We Are Courageous and Bold

ARActions express |
-Mahatma Gandhi



To successfully accomplish our vision will require personal commitment, competence, character
and courage. As drawn from the work of Ron Heifetz and his colleagues, "' leadership is the
activity of mobilizing the community to tackle tough problems. The purpose of adaptive
leadershipis to help individuals and organizations adapt and thrive in challenging environments.
Adaptive Works defined as leading change in a situation where both the problem and the
solution are unclear and new learning is required by all the participants.

How do you know when you are facing an adaptive challenge requiring adaptive leadership?
There are several questions we might ask: Do we already know solutions? Will the focus of
change require new values, habits and behaviors? Do difficult choices need to be made? Will
sustainable change take time to achieve? Could an effective or charismatic leader make the
change?

Gi | Rendle notes how often | e aldamingaboameve as ked
paths. Yet adaptive work cannot be accomplished without engagement bthe t hose
challenge. By definition, a basic premise of adaptive leadership is that the answers for the

critical issues confronting us as a field reside within those of us who own the adaptive challenge.

The leadership work we are trying to catalyze is a collective activity that needs to engage a wide

range of people who are in varied positions and who have diverse points of contact with the

fi el d’”s ad a-pratherthan thechnaelahceofsgliens from anointed leaders or

leaders in positions of authority. Yet in times of distress, the community may desire a

charismatic authority that appears active, who has a vision, and who promises stability. This can

prevent people from engaging with problems when they must. Charismatic authority can

generate a mindless following, or can devolve into bureaucratic institutions. This leadership

work will have tobeourwo r k . It s time for the early care
up to 1 ts own tomarhirethd ways in which otir regonsesitorthange too often

hindert he f i el d’ nsininpze corgffeaiveress aa Architects of Change on behalf of

young children, families, and the early care and education field.
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So if we recognize that we are facing an adaptive challenge, how do we get started?
1. “Gen the balcony” so that we can understan
2. Focus attention. Lay the groundwork. Build awareness.
3. Create a learning environment.
4. Build capacity with others to do the work.
5. Manage tensions.

Tensions should be expected as part of the change process. Disagreement will naturally emerge

from engaging with difficult choices and confronting the losses that these choices entail. Heifetz
advises adaptive | eaders to “keep the work at
ultimategoal ) even in the face of “work avoidance
conflict that comes with engagement with the problem.

What issues should you begin to tackle? Our answer comes from the advice of Booker T.

Was hi ngt downyour Clawsd¢ k et  wHandbegin with your averyaldy

challenges. Your front-line knowledge is an important source of information. You are
positioned to see firsthand the needs of the
profession. The very issues and solutions for children and ourselves can be gleaned from the

situations we see every day.

Reflecting on your everyday challenges can be a formidable, yet deeply satisfying task. Why
does courageous action start with your everyday challenges? Because, you experience the day-
to-day reality of being an early educator and you have the practical knowledge that forms the
core functions of our field. Everyday challenges enable you to crawl, and then walk before your
run. Making a difference in the lives of children or in our profession is a commitment that
requires your time and will. You will need to schedule time to achieve your goals. This work
will need to become a priority for you or even more of a commitment.

Fellows act

N Co ur a gtéhe absenca af fear, but rather the judgment that
something else Is more inm
-Meg Cabot

Fellows underscore their commitment to young children and the profession through intentional

and confidently displayed personal and collective acts of courage. They do “ The Ri ght
and display courageous acts of personal commitment, competence, and character in the midst of

and in spite of criticism and efforts to intimidate, negate and isolate them.

They defy the “ od desvdysthraugh &cts, which isyprogelodtcomesrfod | ar ¢
young children.



Family Childcare/Head Start Provider in Central Massachusetts

Donna was a member of a team from central Massachusetts. She is a Head Start teacher in a
family childcare home. She joined the Fellowship with a strong personal desire to increase her
network of allies and supporters for the field of early childhood education. She recognized the
importance of reaching out to and educating others about the field and the educational needs of
young children if desired changes and a new vision for the education of young children are to be
achieved. Donna was also open to learning new skills to and increasing her knowledge about
current issues and trends facing the children and families with whom she works.

Donna is a change agent whose capacity for introspection propels her to constantly and
intentionally examine her professional challenges, successes, and hopes for the future as well as
shortcomings and areas that can be
improved. Her professional vitality is
rejuvenated each time as she takes the
opportunity to explore and understand
what she needs to do in order to keep
growing and learning. As a result of
her Fellowship experience, and as a
by product of her self reflection, she
has been able to further develop skills
as well as new allies and supporters to
assist her efforts to influence learning
opportunities, growth and success of
the children in her classroom and in
her community.

“Acti on

B @ re madlyirgy aall. uang her Fellowship experience, she joined the
newly formed School and Community Coalition in her community. She also joined various other
organizations to gain access to relevant information that she could share with colleagues, parents,
and political leaders. Impressed with what she learned from Dr. Karen Mapp’ presentation, she
immediately shared this information with the members of The School and Community Coalition,
the local Community Partnership for Children, the Director of MOC Childcare and Head Start
Services, and the Principal and Superintendent of the local High School. She also talked to the
di strict’ s F aocodihatprand infgrraed lrermmut the CAYL EEFI meetings
while encouraging her to apply to become part of future CAYL EEFI trainings.

She discussed the importance of family engagement with her fellow Head Start family childcare
providers and encouraged them to browse the Massachusetts Brain Building in Progress website
to find ideas that they could share with parents. She also suggested that they hold parent
meetings together once a month to strengthen families, an idea that was welcomed and will be
implemented in the fall of the 2013-2014 school year. In addition she talked to the local High
School Council about including family engagement as part of the school improvement strategy
and they agreed to include it in the next school improvement plan. She shared videos and
information with her school Principal and staff and asked them to consider doing the 75-minute
parent-teacher meeting instead of the usual 15-minute meetings. Although she has not yet
convinced them to make the change, she has not given up on trying.

N Y —



Based on information she learned about early learning standards during the Fellowship, Donna is
determined that the Massachusetts Early Learning Preschool and Kindergarten Standards could
benefit from a revision, so she decided to contact central office EEC staff and inform them about
the need to revise them. She is hopeful that the Standards will be revised and is looking forward
to getting involved in the process when they are.

Metro Boston Team

A dynamic team of educators came from the Metro Boston area. The team was composed of
public school employees, family childcare providers, Directors of non-profits, and center-based
Directors. Their interest in the Fellowship were to secure connections with each other; to expand
and enrich their knowledge of vital issues impacting the field and to identify ideas and
knowledge that would help them gain new perspectives on the needs of the community. Creating
an action plan which would allow them to accomplish something of both short and long term
benefit for the children and families of their community was high on their agenda. They were
intentional in their desire to build a foundation for their community that would help children
blossom, academically, physically, socially and emotionally.

As individuals and programs, the team members faced different realities. As a result, their
individual ability to move forward on an issue immediately varied. For example, some team
members were able to immediately integrate The Anti-Bias Documentation Framework as a tool
in their lesson plans and team meetings and refocus their work on trying to build a more
inclusive curriculum and community environment.

One participant related what went through her mind as she listened to Debbie LeeKeenan’ s

presentation and how she planned to utilize the information:

When Debbie spoke of ®“children wi
powerful and a better way than speaking of children with special
needs. | will use that in my work with children and families. My
center is very diverse so | must be more pro-active in creating
strategic and intentional forms that are redone to reflect a new
normal society. Instead of mother/father on the applications, I will
use terminology that is more reflective such as guardianl,
guardian2. Administration and staff will review our mission
statement to create a culture that fosters mutual respect, trust and
collaboration. Many of the activities that Debbie shared in her
presentation can be tried in our center. For example, we can create
one half of a self-portrait; have children draw the classroom rules;
make shadow pictures; make finger puppets of family; pictures of
families around the world; and have the children write about their
own abilities and challenges in their own book. The staff and
administrator can create a place for honest reflection at staff
meetings and discuss ways to incorporate anti-bias curriculum into
all aspects of the classroom and center. We recently had a 10-hour
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training at our center from the Anti-Defamation League and plan to
set goals and use strategies to include families, staff, children and
community. My role as a director will be redefined with focus on
anti-bias work.

Another participant decided it was time for a family engagement upgrade at her site and initiated

steps to create a strategy for a whole school improvement with shared responsibility. “My goal

is to have a partnership with fana that is beyond the bake sale and festivals and improving
educational outcomes for children. | will work to ensure my center is providing a welcoming
atmosphere for all families and honor, respect and include all families and work collaboratively
to setgoals to be inclusive of everyoae.

A team member with a pre-planned professional day in June decided to utilize information from
the presentation on assessment as a training tool for her teachers. The importance of assessments
and the need to train the teachers on how to use them effectively was reinforced for her; she
knew she neededtoshare CAY L ' s r with lerueacleers and colleagues in the field.

As a team they developed an action plan that addressed their most immediate needs as well as
those that can be addressed in the future. It includes:

1 Developing a list of shareable resources that will benefit the community;

1 Increasing outreach and communication with stakeholders;

1 Fundraising to purchase the Gold 2 on-line assessment tool and provide resources to train
staff on the use of the program;

1 Engaging in a partnership with other organizations to address transportation and group
admission issues as it relates to field trips and expanded learning opportunities for the
summer season;

1 Developing and instituting practices and procedures that can help improve documentation
for individualized child outcomes;

9 Participating in the movement to fix the preschool guidelines and provide children with
the social and emotional foundation they need; and

1 Committing to meeting monthly and further develop a collaborative leadership model.



Part IV
Accelerate
We Believe and Achieve!

AWhat ever course you decide upon,
that you are wrong. There are always difficulties arising that tempt you to
believe your critics are right. To map out a course of action and follow it to
an end requires some of the same courage that a soldier needs. Peace
has its victories, but i1t takes
-Ralph Waldo Emerson
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We agree with Mark Twain when he said: "The secret of getting ahead is getting started."
Before we can accelerate we must get started.

We ask EEFI Fellows: How can we, and how can you, help young children succeed and advance
our profession?

Inspired by the tenacity, passion, and commitment of so many early educators in our field, EEFI
helps early educators to stake out and claim space for creating a new culture of caring of all
chil dr en. wddethisnat only eecausel eaehechild deserves it, but also because it is
the right thing to do. And early educators deserve to have a place of honor and respect in this
culture.

Despite poor compensation and lack of respect, EEFI participants volunteer to devote their
Saturdays, without any compensation, to participate in this initiative. These Fellows challenge
themselves — even beyond their comfort zone — to articulate a vision, assume a shared identity,
align what they know with what they do and act with courage and confidence. Fellows rise to
these challenges because they know they must be the leaders that imagine the world as it ought
to be for young children and for the people who work with them. They must be the leaders
whose patterns of action construct the pathways that lead to progressive steps for all children.

Time and time again we are reminded of how much conscious choice and intention it takes to

make a difference in the lives of children and their families. In all of the stories from early

educators and our field and in everything we do at The CAYL Institute, we see early educators

reflect, plan and move to take action. Early educators want to advance our profession, to

consistently achieve the best outcomes for all children, and to take responsibility for collective

problem solving . Every act we take | eaves a “ripple

Today, we not only work to create change, we have the opportunity and conscience to accelerate

the pace of changdor young children and our profession. What does it mean to accelerate? We
have to pickupt he pace..pick up speed. WéractoradAs onl y i n
state houses and the White House become attuned to the importance of the early years, we

accelerate change when we hasten, step up, speed up, stimulate, advance, promote, spur and

quicken a sense of urgency for change. Acceleration is the rate at which an object changes its

speed or velocity. We believe we must now seize every opportunity to pick up speed.

There may never be a better chance to achieve more urgency and advance our profession.

How quickly we can increase the quality of change is a measure of acceleration. The type of
power we exercise, the types of networks we build and sustain and the intensity of our focus are
all factors that affect the acceleration of change. While the rate of change-- Acceleration-- is
controlled by elements both inside and external to the field of early care and education, we
definitely have a role to play in getting traction.



Our theory about how change is accelerated for both young children and for early educators

focuses on the devel opment and actions of the
accelerate change will require that families as well as academic, business, and education leaders

work collaboratively to addressthefi el d’ s most pressing chall enges:s
accelerate change by bringing together talented emerging and established leaders from a variety

of sectors to build their capacity and better serve their communities. The CAYL Institute

accelerates change by offering intensive Fellowships, by building organizational capacity, and by

engaging,

mentoring and

coaching multiple

stakeholders. We

believe that change

is accelerated as a

result of who people

are and what people

do because this is

how traction is

gained-- and better

traction will serve to

increase speed.

Before we begin to

’ ) accelerate, our
leadership must clearly understand two important factors: First: acceleration tactics require a
strategic framework for understanding, diagnosing and or managing change. Second, we must
recognize that change is a process, not an event, as is evident by the many stories we have shared
of change-agents.

To accelerate we ask Fellows to:
1 Begin with your everyday challenges
1 Unite: Find a confidential community and share leadership
f Focus on what you want, not what you don’t
9 Gather your allies

We must always seek opportunities to link with other initiatives, communities, and sectors as

appropriate. Nothing builds momentum like a strong and trusted alliance. | t ' s t he di f f er
bet ween the *little engi ne -spebdaail, pudimmilighle chugagi
cars, engineered and operated by early educators.

This is the information age and like it or not, data is the stock and trade — the coin of the day.
These acceleration steps define the tactics it will take for all of us as leaders to create high-
quality and developmentally appropriate early care and education programs for all children.



Fellows Accelerate

Fellows scrutinize and take advantage of every opportunity that comes their way. They attach

urgencyt o t heir efforts and keep it moving. “Neve
and affiliate with confidential communities that help sustain and encourage them while on their

journey and enhance their sense of belonging to something important. They document and

communicate their successes with each other and the community in large and seek opportunities

to “spredad the word

Center Based Preschool Teacher in Metro Boston

Cindy was a member of a team from the metro Boston area, which is composed of public and
private center based preschool programs and Early Learning centers. She is a preschool teacher
of four and five year olds located in a public school setting. Her interest in joining the Fellowship
was to expand her leadership skills and knowledge base as well as her circle of professional
relationships. She was excited about the opportunity to interact with a group of like-minded
individuals who cared deeply about the education of young children. Her interest was fueled in
part by her belief that she has reached a point in her life where giving back to the larger
community, and not just the children and families in her classroom, was warranted. She felt the
need to do more and saw the Fellowship as a beginning step in her journey to answering that call.
She felt the Fellowship offered her an opportunity to be challenged and stretched in ways that
might not otherwise be possible. She states:

| want to want for more, give more than | thought I could, and keep
reaching to bring our early educator community leveled equality
for all children and professionals in the field. I want to keep
wondering and inquiring and ultimately turn those ideas into real
action plans with individuals that are passionate about making a
difference right now!

The Fellowship experience was eye opening for her. Speakers presented information and

discussed aspects of the profession about which she had not previously been aware. She was

excited throughout and remarked, A My mi nd was chall enged, Il know
dept h of SheWwasssimfressed withthéinformation provided through Dr. Sharon

Lynn Kagan’s presentation that she immediately shared it with her peers, allies and also her

Principal. She has championed the cause of having her program go through the NAEYC

accreditation process.

Debbi e L epeesération @ anti-lsias work marked the beginning of what she considers

a personal paradigm shift and the start of personal reflection on her every day work with children

and families. Of particular value to her was the discussion relating to how to create a place for

honest reflection inaschool setting. |t s a model she felt strongl
within the work of the early childhood team in her school. She spoke with her grade level partner

and Principal about incorporating anti-bias work into their professional development sessions

planned for the next school year.
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The Fellowship experience also helped her to get a better sense of the struggles and isolation that
Family Care Providers go through since they often work alone. She felt they could really benefit
from a support group to help each other with the issues that they come across daily and to keep
up with the changing early
childhood field. She identified a
group of family childcare
providers that she believed could
benefit from the process of
networking and subsequently has
invited them to a Communities
of Practice network, which was
originally started for group
providers.

The information gained from Dr.
- Jones’ ongseesment o n
Debbie LeeKeenan and Valora Washington made her realize that this was an
area that she needed to
personally strengthen which has led her to engage in more extensive research around assessment
and early education policy.

Cindy has immersed herself in activities that can lead to solid change in the system she is
involved with as well as the field as a whole. Through partnerships and the development of new
relationships, she has learned about upcoming priorities and changes in the Early Childhood
Department within BPS. She made a connection with Critical Friends Group, which she hopes to
join. This coming summer, she may have the chance to work with new kindergartners and their
families who have never had any formal schooling prior to their entry into the public school. She
is also planning to run for the BAEYC Board as a result of encouragement from other Fellowship
participants.

Non-profit Educator in Southeast/Cape Cod

Janice is VP of Youth Development at a non-profit and was a member of a team from the
Southeast/Cape Cod area. Her goals in joining the Fellowship were to acquire new tools and
knowledge which could assist her efforts to improve collaboration and build bridges between her
families and educators; create a shared vision and identity for her team; and, support the center
Directors who report to her by sharing new skills and knowledge so they may take responsibility
to initiate change in each classroom through action, practice and policy.

Janice delved headfirst into the Fellowship experience and found every aspect to be useful and
important in meeting the goals she had set. She was an enthusiastic participant and engaging
listener who was purposeful in her zeal to utilize every aspect of the training for the benefit of
her program and community. While much of what she learned could not be immediately acted
upon, there was one area in which she was able to accelerate the learning process for her staff
and maximize the benefits to her program.
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Janice found that the anti-bias education (ABE) presentation, discussion and tools helped
increase her understanding and expand her views on what ABE is. It cemented her belief that
developmentally appropriate practice needs to be culturally responsive in order to be successful.
She was immediately able to envision practical application of this new information. It provided
her a roadmap for instituting an ABE framework for her program, including development of self-
awareness strategies for staff, and creation of the pedagogical environment and strategies to
strengthen relationships with community and families. One of the challenges facing Janice and
her staff ptalkamwutbuilding aDABE $fiancewasthe thought that all cultures
must be included. The presentation clarified for her the importance of thinking long and hard
about the goal to support children as a necessary approach in developing a positive individual
and group identity within a cultural context. She began to understand how critically important it
was to teach her educators that differences need to be explored and celebrated in all facets of the
child' s day and that diopleareimportany! Skelvasabletd be val u
accelerate dissemination and implementation of that information almost immediately.

Prior to beginning the Fellowship, Janice and her Early Education directors had been in the
process of planning an Early Educators Retreat. The focus of the day was learning new ways to
include and serve children with special needs. As a result of the Fellowship Janice decided to
open the retreat with an hour-long introduction to ABE! They were able to utilize the Power
Point presentation as a resource and facilitate small group discussions and reports. Janice reports
that the fifty educators who participated in the retreat found the hour long ABE
presentation/training to be a valuable component of their professional development day; they
reported a new appreciation of why ABE was critical in early childhood and how they intended
to support all dimensions through curriculum, interactions with children and families and the
classroom environment. Janice has made a personal and professional commitment to ensure that
the ABE stance is embedded in her educators’
meetings moving forward.



Conclusion

AThe man who moves a mountain begins [
-Confucius



The CAYL Institute is about change and change makers-- about people and a profession with an
extraordinary capacity.

The CAYL Institute also recognizes the obstacles to change: wavering courage, giant challenges,
and uncertain responses when our colleagues feel the weighty burdens of feeling intimidated,
negated, or isolated. We work to offer them hope and strategies so that they can be Architects of
Change.

In more than three decades of working with early educators, we have certainly heard our

colleagues describe many obstacles in their midst. We have had the privilege of participating in

intimate, trusted and focused dialog with thousands of early educators. Through these

conversations, we have heard early educators define their dreams, their hopes and their fears for

themselves and for the children and families to whom they are dedicated. Too often the joy of

being in the company of children is accompanied by sorrows of isolation, intimidation and

negation. These weights pervade the individual * s dai l'y work and entire
educator is typically poorly paid, uncelebrated, and vulnerable. Worse, they often feel that they
cannot do whatthey* k now” is “right” because it is not p
our achievement-test driven society.

The Early Educators Fellowship Initiative is designed to support, encourage, and empower
these early educators. Following three years of efforts it is clear that early educators are
making progress, building momentum, and taking a stance to advance the field and support
young children and their families.

There are many excellent analyses of the challenges facing young children and the early

care and education field. VValora Washington with her colleague, Stacie Goffin, struck a

chord with their publication of one such analysis, Ready or Not: Leadership Choices in

Early Care and Educatiaff Goffin and Washington noted the irony of a field whose

knowledge base about how to care for and educate young children effectively has exploded,

yet we tolerate a “performance gap” alas that |
children. A similar irony rests in acknowledging the strength of advocacy in helping the

public understand the promise oifl iptryesgdam™lags
educators cannot fulfill the promises with e:
these ironies is hampered by its internal fractures and tendency to rely on lofty principles to

justify its work. Goffin and Washington warn the field of early care and education to act

with urgency to better define its purpose, identity and responsibilities. Thi s “adapti ve
w o r ik fecessary to counterbalance the prevailing strength of external influences on the



field-- influences thattoooft en s eem | i ke Goliath pressing ag
principles and educational traditions.

“But how do we get started?” is perhaps the m
in response to the call for change. While in agreement with the idea that we face adaptive

challenges, early educators press us for examples and strategies that will encourage and guide

their daily work. To the individual practitioner, the challenge feels Golithian with few

discernible pathways.

Recognizing the quest for courage and community in so many of her colleagues, Valora

Washington established the CAYL Institute in 2004 for the purpose of supporting and directing

earlycare and education | eadenrgse .t”o0 |Ine& e“nAlri aridji tt eoc tosr «
empower people to create change on behalf of children, CAYL brings disparate parts of the field

together to create solutions to the everyday challenges of working as an early educator. CAY L' s

approach immerses participants in constructive active learning experiences, typically outside of

one’s comfort =z on éennovatioaisnetdoingtohappeh kg semidas,a t h a't

training or workshops without engagement with the real world. CAYL fosters collegial debate,

cooperation and coordination in the belief that the field will flourish when we early educators

can be proactive in defining our own truths and proactively seek appropriate solutions.

This is a report about change and change makers.
This is a report about obstacles to change.

And, this is also a report about howto accomplish change, howto make a
difference, and howto take action.

Education is the foundation of all other professions, and of our civil society. We can all be proud

of the accomplishments of our public education system and for the ways in which it has served to

transform and energize our society. We must help early care and education services to be
understood as part of that system, even when
we are in desperate need of a public conversation about what counts in education, especially

early education from the youngest years of |
what counts, and not just count what is easy to measure.

We are motivated by our dedication to help all young children succeed andto advance the

field of early care and education. Therefore, we intendt o cont i nue ChlYL’ s ef
others analyze, advance, act upon and accelerate the pace of change in the Commonwealth

of Massachusetts.



Appendix A
About the CAYL Institute

The CAYL Institute envisions a nation where the right to high-quality early care and education
is embedded in public policy, professional practice, and parental engagement. Our purpose is to
organize, equip, and empower people to create change on behalf of children. We do this by
focusing on our core principles:

1) Representative Leadershipinvolving people in decisions that affect them.

2) Commitment to Diversity: Ensuring all voices are heard and bridging the multiple
perspectives.

3) Focused SolutionsEmbracing responsibility to create sustainable change.

4) Impact and Innovation: Taking action that is timely, relevant, and immediately
actionable.

5) Building and Sharing Knowledge:Creating and disseminating strategic information to
be understood and used by everyone.

The qualifications of the CAYL Institute are as follows:
+ Extensive experience working effectively and inclusively on a statewide basis.

<+ Excellent capacity to build community and to offer high-touch, high-impact work in
schools and other early care and education programs.

<+ Knowledge about child development, family engagement and community assistance in
helping children develop lifelong learning skills.

+ Experience building skills and knowledge with diverse early educators to include the
pedagogy and developmentally appropriate practices (DAP) of early childhood
education.

+ Experience supporting early educators and administrators in connecting the relationship
of policies and family-community partnerships to the potential of young learners, and
building common ground between early childhood and elementary educators regarding
developmentally appropriate practices (DAP) for teaching young children.

+ Creates and sustains capacity for professional dialogue and community, thereby building
common ground between early childhood and elementary educators regarding
developmentally appropriate practices (DAP) for teaching young children.

Since 2004, the CAYL Institute has been engaged in constructing a shared purpose, knowledge
base, and sense of responsibility across early learning sectors. We build learning communities
through early care and education Fellowships and conferences, as well as community-based
dialogue. In everything we do, CAYL creates learning communities that strengthen individual



and collective capacity to lead efforts to teach young children, work with families, and influence
local and state policies that affect the care and education of young children.

CAYL has a proven track record of success™ in the realm of professional development for early
educators that introduces a new way of thinking about the needs of young learners and teaches a
new pedagogy toward their improved developmental and academic outcomes.

Independent evaluations have found thatasaresul t of CAYL’' s wor k, partic
become strong advocates for young children, establish high-quality learning environments in

their schools and communities, promote family involvement and cultural competence as a key

factor to success, extend and develop sustainable peer learning networks with the CAYL

Institute, and champion policy changes at the local, district, and state levels.

We invite you to join our community:
Facebookwww.facebook.com/CAY LInstitute
Twitter www.twitter.com/caylinstitute
Websitewww.cayl.org

Online Discussion Forumwww.cayl.org/forum

We also encourage you to call us to provide support or technical assistance in your communities
or programs.



Appendix B
The Early Educators Fellowship Initiative

The Early Educators Fellowship Initiative creates a series of learning experiences for early
educators across the Commonwealth of Massachusetts. Since 2010, over 360 early educators
have participated in this intensive Fellowship, which allowed access to national experts, in-depth
learning experiences, and the opportunity for shared learning and reflection amongst their peers.

The 2010-2011 Early Educators Fellowship Initiative

The 2010-2011 Early Educators Fellowship Initiative focused on three content areas while
intentionally building community and cross-sector perspectives. Those three content areas were:
child growth and developmetiteracy and dual language learner®©ur goal: building high-
quality learning environments regardless of sector for our earliest school-ready children, in
partnership with families and communities across the Commonwealth.

2010-2011 Guest Experts

Lilian Katz engaged the Fellows with her strategies, beliefs, and vision for children's social and
cognitive development. Literacy expert SusanB. Neumanaddressed many concepts from her
book, Changing the Odds for Children at Risk: Seven Essential Principles of Educational
Programs that Break the Cycle of Povertynda Espinosa, a specialist in the education of dual
language learners, offered knowledge and data that painted a compelling picture of the
challenges dual language learners face.

2010-2011 Demographic Data

Total Early Educators in Fellowship: 108

District Demographics

44 | 41% | Commissioner's District Attendees

14 | 13% | Level Four school attendees

Attendees in close proximity to a Level Four
3| 3% | school

Geographic Diversity of Participants
32 | 30% | Metro Boston
28 | 26% | Southeast and Cape Cod
8| 7% | Western MA
15 | 14% | Central MA
25 | 23% | Northeast




Sector Diversty of Participants

28 | 26% | Public School Systems
50 | 46% | Community-Based Programs
10 | 9% | Private Preschools
56 | 5% | Head Start
6| 6% | Family Childcare
9| 8% | Not specified

The 2011-2012 Early Educators Fellowship Initiative

The 2011-2012 Early Educators Fellowship Initiative was based on the same successful platform
as the previous year with one significant exception. In order to facilitate more intentional cross
sector collaboration, participants were asked to apply as a member of a team consisting of
representatives from different sectors of care working in the same community. These teams
worked together throughout the Fellowship, in and outside the scheduled meetings, to create an
action plan where they can work together to address a problem in their community. Teams were
provided tools to facilitate and guide their community-based meetings in-between fellowship
sessions.

The CAYL Institute intentionally worked to build statewide and local learning communities for

the purpose of creating and buildin g

shared identity” among

sector (public school, head start, etc.). Not only were the Fellows members of cross-sector teams
from the same community, each Fellowship meeting included time for informal and formal
networking. Activities were designed to help participants interact by job-alike as well as
community teams. In addition, participants were given access to tools and resources necessary to
become fluent in transferring quantitative data into qualitative results. These elements were
brought together with the intent to give participants and teams the opportunity to assess, reflect,
and develop identifiable goals and action plans based on the information they learned from the
speakers and small group discussions.

2011-2012 Guest Experts

Barbara Bowman, the Chief Officer of Early Childhood Education for the Chicago Public
Schools, spoke on the topic of providing a continuum of support for children from birth through

third grade

From Chi |l dr e n thsUnikesit pfiMassachusets @astonpoD.

Ed Tronick discussed social emotional developmewityoung children. Rebecca Sodeffirom
the Clayton Early Learning Center in Denver, Colorado addressed the topic of effectively
promoting STEM (Science, Technotpgngineering and Mathctivities with young children.

a l

and



2011-2012 Demographic Data

Total Early Educators in Fellowship: 140
Total Teams: 31

District Demographics by Team
10 | 32% | Groups from prioritized regions
0 0% | Groups with Level Four school attendees
Groups with attendees in close proximity with Level
1 3% | Four Schools
2 6% | Groups with Level Three schools attendees
Groups with attendees in close proximity with Level
3 9% | Three Schools
Geographic Diversity by Team
6 | 19.5% | Metro Boston
6 | 19.5% | Southeast and Cape Cod
2 6% | Western MA
9| 29% | Central MA
8| 26% | Northeast
Sector Diversity by Team
39 | 21% | Public School System
42 | 30% | Center Based Preschools
17| 12% | Head Start
20 | 14% | Family Childcare
31| 22% | Other




The 2012-2013 Early Educators Fellowship Initiative

The 2012-2013 Early Educators Fellowship Initiative was built on the same successful model of
the previous cohort. Fellows participated in teams from their communities that facilitated
purposeful cross-sector collaboration. The Fellowship was modeled around four sessions instead
of three like it had been in the previous years. Teams worked together throughout the
Fellowship, in and outside the scheduled meetings, to address specific needs and concerns that
were pertinent and relevant to their individual communities and programs and create an action
plan that would enable them to address their stated issues as a community of early educators.
Teams were provided tools to facilitate and guide their community-based meetings in-between
fellowship sessions.

2012-2013 Guest Experts

Debbie Leekeenans poke on “Cbeasti pgognhamntriKarenl eader ' s
Mappspoke on “The role of family engagement fr ¢
school success.” The t hi r dDr.Skass Liyrm iKaganewdd spoke o the Fellows

about “Taking early |l earning standards from t
featured Dr. Jacqueline Jonesvhos poke about “Using asbesgmént t

General Data

Total Early Educators in Fellowship: 151
Total Teams: 20

District Demographics by Team
10 | 50% | Groups from Prioritized Regions
6 | 30% | Groups with Level Four school attendees

Geographic Diversity by Team
30% | Metro Boston

20% | Southeast and Cape Cod

15% | Western MA

20% | Central MA

10% | Northeast

NAWwA~ O

Sector Diversity by Team
54 | 36% | Public School Systems
41 | 27% | Center Based Preschools
9| 6% | Head Start
12 | 8% | Family Childcare
5| 3% | Private School
14 | 9% | Non-profit
17 | 11% | Other
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Read about theExperiences and Impact of the CAYL Schott Fellow$he CAYL
Schott Fellowship established in 2004, provides an intensive yearlong learning
experience for promising policy leaders in early care and education. This report
summarizes the evaluation results of the Fellowship. In sum, data show that the CAYL
Schott Fellowship creates a learning community where leaders gain confidence and new
skills; expand their networks; and learn to step into leadership positions, lead
organizational change, train future leaders, and impact policy. To read the report,

" Architects of Change: The Experiences and Impact of the CAYL Schott Fellows,"
http://cayl.org/wp-content/uploads/2013/05/2009CAY LSchottArchitectsofChange.pdf



